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GHAPTER I 
INTRODUCTION AND STATEMENT OF THE PROBLEM 
Introduction. Over the years elementary teachers 
have encountered many problems in their teaching careers. 
Some of these difficulties have been remedied through the 
united efforts of teachers. Working conditions, salaries, 
personal freedom, leaves of absence, tenure, professional 
ethics, and the teacher's place in society have been improved. 
Nevertheless, with our rising school population, 
larger classes, shortage of teachers, a technical world, and 
a scientific fight for survival that is presently taking 
place, problems of a greater complexity have arisen and 
assumed new stature in regards to the school curriculum. 
Disagreement about what schools should teach and how 
they should teach the subject matter has erupted. 1 Different 
opinions have been expressed on the organization, the 
planning, and the variability and adaptability of the 
curriculum. 2 Problems in these areas are of large magnitude 
1Willard S. Spalding, "Current Problems Facing 
Education in U. S. ,11 Education, 76:336, February_, 1956. 
2Willard S. Elsbree and Harold J. McNally, · 
Elementary School Administration and Supervision (New York: 
American Book Company, 1951), p.5~ 
Boston University 
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2 
since they ehiefly pertain to policy. 
The classroom teachers, however, have more concrete 
problems that occur in their teaching. The situations are 
important because they reflect on the total learning program 
and the child. Without aid from school officials, co-workers, 
and the community these problems ~ll remain and continually 
disrupt the effectiveness of our educational program. 
Statement of the Problem. Realizing that the teacher 
of today has many problems, the purposes of this study are 
{l) to determine the major curriculum problems of the 
elementary school teacher within the classroom, (2) to 
discover recommendations for these problems, and (3) to make 
I 
the findings of value to teachers, administrators, and to 
instructors in teacher-training institutions. 
Justification. It was reported by the American 
Association of School Administrators that lithe faith in 
education is founded on the basic fact that education does 
something beneficial to people and for themu .3 
This concept must always remain clear to the American 
people. In discussing problems in American education, 
3American Association of School Administrators, 
American School Curriculum, Thirty-first Yearbook~ (Washing-
ton, D. C.: National Education Association, l953J, p. 9 . 
• corey expressed the opinion that the major problem was the 
curriculum. 4 Curriculum problems that hinder teachers in 
presenting instruction and children from learning must be 
discovered. This ~eed is foremost today because the 
educational system of this country will deter~e whether it 
is to be a free or a slave state. 
4 Arthur F. Corey, '"Let 1 s Be Done With Compromises, ill 
Nationts Schools, 61-49, May, 1958.-
3 
l 
CHAPTER II 
REVIEW OF THE LITERATURE 
One o~ the aims e~ the elementary school is to direct 
learnimg through a well organized and well planned curriculum. 
A well constructed curriculum, however, is only one or the 
methods to achieve a good learning program. It can lay 
dormant, or, under capable direction, achieve success and 
creditably aid the learning situation. 
Educators agree that a major driving ~orce in the 
success o~ a curriculum program is the classroom teacher. 
The teacher's adaptation o:f the curriculum ~or his parti-
cular class, along with his educational background, vitality, 
and interest in teaching will greatly increase the success 
o:f the instruction. A curriculum program may succeed with 
the teacher but never without the teacher. 
In relation to the above statement, Spears stated: 
The curriculum that looks ~ine on paper may become 
meaningless in the hands o:f a poor teacher, while the 
one that reveals little promise on paper may be sfaped 
into a thing or beauty by an outstanding teacher. 
This opinion was also held by the American Association 
1Harold Spears, Improving the Supervision or Instruc-
tion (New York: Prentice-Rall,Inc., 1953), p. 13. 
- _,j,""--~---- ~-- ~------·--· ---
• 
• 
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of School Administrators when it recognized the importance:of 
the teacher by reporting, 11 The curriculum is the sum total or 
all classroom and school activities; the curriculum is shaped 
and made effective by the classroom teacher."2 
In discussing the curriculum in relation to the class-
room teacher, Beck stressed that the teacher is the curricu-
lum and his personality and actions are a part or the curri-
culum because they are a part or the learning si.tuation.3 
Beck, in summarizing the importance of the teacher, 
:further stated: 
The classroom contains a group of individuals whose 
feelings :for each other make up an atmosphere. The 
teacher is the dominant personality in this group, 
and his attitudes ~nd behavior are the chief determinants 
o:f the atmosphere. 
Since the importance of the teacher in relation to the 
curriculum was recognized, this investigator found it 
difficult to understand why the teacher's welfare and 
feelings had been neglected for so many years. 
Recently, however, school officials and administrators 
2American Association of School Administrators, 
..Q1?.. cit . , p . 219 • 
3Robert H. Beck, Walter W. eook, and Nolan C. Kearney, 
Curriculum in the Modern Elementary School (New Jersey: 
Prentice-Hall, Inc., 1953), p. 151. 
4 Ibid., p. 89 . 
• 
• 
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have recognized the importance of having satisfied and happy 
teachers on their staff. Justifiable reason for this 
attitude is evident because a teaching staff that possesses 
high interest and good attitudes toward teaching transfers 
these feelings to the children they teach. 
This view was also noted by Weber who related that 
energetic teachers vitalized the classroom and the children 
with their enthusiasm. Teachers that were frustrated in 
their work, or frustrated from their association with the 
community where they taught, instructed in a less efficient 
manner . .5 
A major factor that influences the teacher and the 
type of instruction he presents is morale. Teacher satis-
faction and, therefore, pupil enjoyment in school matters 
closely parallel the amount of morale a teacher enjoys in a 
school system. 
In referring to morale, Bratsch reported: 
Morale is a climate of satisfaction and togetherness 
which arises from good interpersonal relationship and a 
feeling among personnel that they are making p5ogress 
toward mutually accepted and worthwhile goals . 
.5olarence A. Weber, Personnel Problems of School 
Administrators (New York: McGraw-Hill Gompany~Inc., 1954), 
pp. 22-23. 
6Howard S.·Bretseh, "Problems of Teaching Personnel11 
California Journal of Secondarl Education, 31~353, October, 1956 • 
• 
• 
7 
Additional agreement was voiced by Elsbree and Reutter 
when they stated that morale was the ability of the people 
to pull together tenaci·ously so that a commo:a goal could be 
obtained.? 
uwithout morale .everything is lost,"8 advised watson~ 
Re suggested cooperation amongst teaehers, use of' advisory 
eommittees, and staff' suggestions in order to obtain and 
keep high morale.9 
Effective morale must be based on a more stable 
foundation than words. If morale is to be worthwhile in the 
eyes of the teacher, certain basic conditions must be met by 
the school administration. 
According to research by Elsbree, the following pro-
visions must prevail if high morale is to be retained: 
l. Recognizing a person as a human being 
2. Belief in the honesty and integrity of the superiors 
3. Professional respect for other teachers 
4. Realization ~hat promotion will be based on merit 
?WillardS. Elsbree, and E. Edmund Reutter, Jr., 
Staff Personnel in the Public Sehool (New York: Prentice-
Hall, Inc., 1954:-p:-262. 
8N. E. Watson, nsome Roadblocks to Progress in Educa-
tion,u American School Board Journal, 122:24, June, 1951. 
9Ibid.., p. 24 . 
5. Teachers Will have Right of' Appeal 
6. Oommunicatlgn will exist between teachers and 
community. · 
Other gratif'ications desired by teachers were elabo~­
ated by one thousand members of' twenty-f'ive discussion 
groups of' graduate students studying supervision. These 
satisfactions were: (1) cheerf'ul working conditions, 
(2) honest treatment, (3) ability to grow and achieve, and 
(4) chance to decide on poliey. 11 
In a questionnaire survey of' 1,784 teachers reporting 
on important !'actors that inf'luence morale, ehase noted 
that eighty-f'ive per cent of' these teachers replied, 
8 
nnynamic and stimulating leadership by, the building principal 
and by the superintendent of' schools are both rated as of' 
the highest importance to satisf'action.u12 
The administrator's importance is again revealed when 
the communication sy.stem of' the school is analyzed. A great 
roadblock in many instances to the development of' morale is 
the absence of' a workable system of' communication between 
lOElsbree and Reutter, QE. cit., p. 263. 
11Kimball Wiles, Supervision for Better Schools 
(New York: Prentice-Hall, Inc., 19.50), p. 4o. 
12Franc1s Chase, "Factors for Satisf'action in 
Teaching,u Phi Delta Kawan, 33:128, November, 195l. 
• 
• 
the administration and the teaching staff. 
Bretsch defined communication ttas the exchange of 
facts, ideas or feelings among school personnel.ul3 
"Good relationships are contingent upon understanding 
and understanding depends upon ease of communication,nl4 
disclosed Elsbree in magnifying the importance of communi-
cation. 
Unfortunately, many barriers confront the teacher in 
his quest for better communication of ideas and opinions. 
Chief difficulties encountered were: (1) status, (2) lack 
of formal channels, and (3) lack of secretaries. 15 
When administrators use their ability to listen, it 
can be assumed that some form of communication exists in the 
school system.l6 The key figures in the problem of communi-
cation are the ppincipal and the superintendent. They set 
the standards and their teachers have to follow them. 
9 
It must be realized, however, that the transmission 
of ideas should not exist just between the teachers and their 
supervisors. Opinions must be exchanged, especially between 
1.3Bretsch, op. cit., p • .354. 
l4Elsbree and Reutter, £2· cit. p. 266. 
l5Bretsch, loc. cit. 
l6spears, .21?.. oi t. , pp. 194-19 5 . 
• 
••• _..., 
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the teacher and the children, the teacher and the parent, and 
the teacher and the community. 
Skills in communication with parents will have to be 
developed along with the acceptance of the parents and their 
views toward their ebildren. 17 Communication is a two-way 
process between two parties. It is a most important one. 
While morale greatly affects the teacher, the physical 
condition of the school he teaches in greatly hinders or 
helps the type of instruction he presents. 
In recognizing the importance of the physical plant, 
the National Education Association related: 
The group of teachers who reported the fewest 
injurious housing conditions on the average enjoyed 
teaching the most. Unquestionably, a teaeher 1 s success 
and enjoyment in teaching is largely eon~tioned by 
pleasant and healthful school buildings. 
While studying the importance or attractive surround-
ings, Huggett remarked: 
Psychologists tell us that monotony and boredom are 
are responsible for a great deal of fatigue and that 
attractive surroundings help to prevent these. This 
being the ease drab, unattractive buildings and grounds 
17Harry A. Passow, and Miram L. Goldberg, "Overcoming 
Blocks in Oommunieation ,n Childhood Education, 32; 62-63, I 
October, 1955. 
l8nepartment or Classroom Teachers, Fit to Teach, 
Ninth Yearbook, (Washington, D. C.: National Education 
Association, 1938), p. 185 • 
• 
• 
l9 may add to the teacher 1 s load. 
ll 
Working conditions are also improved if the building 
is clean, possesses attractive furniture, and has good light-
ing features. 20 Additional features such as teachers' rooms, 
libraries, showers, and gymnasiums add to the facilities in 
a great degree. 
Since the teacher and the curriculum are so closely 
related, factors that influence the teacher favorably or 
unfavorably also alter the presentation or instruction in a 
corresponding manner. In establishing high morale and 
working for better facilities for his teachers, the adminis-
tration in reality is improving the quality of instruction. 
This study group realizes many factors outside the 
classroom relate to what happens inside the classroom. 
Researeh shows that some improvements are being made in the 
areas of morale, communication, and better working conditions 
ror the teachers. However, it reels that not enough has 
been done about the problems within the classroom. 
When the door or the classroom closes, the teacher 
19Albert J. Huggett, and T. M. Stinnett, Professional 
Problems of Teachers (New York: The Macmillan Company, 
l956)' p. 225. 
20Ibid., p. 64 . 
• 
• 
faces his class and the many difficulties he will encounter 
in doing his job. 
The most complex curriculum problems that face 
teachers according to Beak are: 
Adjusting curriculum to wide range of needs and 
abilities or individual pupils, how to motivate differ-
ent people, finding materials tor each child•s level of 
ability, how to differentiate assignments, how to achieve 
success tor each child, diagnose and correct difficulties, 
presentatio~ of materials, and test evaluation of 
materials. 2 
In referring to the difficulties in instruction 
Bruaher believes that covering all the required work in a 
given time, education of the mentally retarded or gii'ted, 
finding necessary resource material and involvement of the 
community in formulating school policy were major problems 
of instruction.22 
Many of the~e problems have been aggravated in recent 
years by the rising school popu~ation. The increasing 
number of school children has created larger classes because 
the school building programs throughout the country have not 
21Robert H. Beck, Walter W. Cook, and Nolan C. Kearney, 
Curriculum in the Modern Elementary School, (New Jersey: 
Prentice-Hall, Inc., 195J), p. 25. 
22Eugene Bracher' and Howard a. Bretseh, 11 Problems ~f 
the Teacher in the School and Classroom," California Journal 
of Secondary Education, 31:358~9, October, 1956 . 
• been able to keep pace With the rising birth rate. 23 
Huggett recognized the importance of the teaching 
load when he expressed the following opinion: 
No factor has more to do with success or failure 
than the teaching load. This has several facets, among 
which are the size of classes, the length of the school 
day 1 and the amount of extra curricula work which is 
e:xpeeted.24 
Personal contacts in teaching are also a vital issue 
in instruction. Full schedules and overcrowded classes 
make it impossible for a teacher to do a good job.25 
Class size is a major problem especially in the matter 
of instruction to both inexperienced and experienced teachers 
alike. There is no basic agreement on what constitutes the 
ideal class size. Teachers commonly hold, however, that it 
is an injustice to the students to teach them in class sizes 
of forty or fifty.26 
Certain irregularities sometimes occur in the assign-
ment of teaching loads and extra curricula activities. The 
administration needs to make adjustments when situations 
23 Ibid., p. 3.59~ 
24auggett and Stinnett, 22· cit., p. 6,. 
25nepartment of Classroom Teachers, .2E.· ~- , p. 13!?. 
26Huggett and Stinnett, .212.· cit., p. 211. 
• like this happen.27 This practice is dangerous and can 
produce most undesirable results. 
This opinion was also held by Elsbree when he 
expressed: · 
Perhaps the most serious mistake that many school 
systems have made in assigning new teachers was to give 
them large classes and to aseign them to schools where 
discipl~ne problems abound.2~ 
1.4 
Discipline problems parallel large classes and over-
crowded facilities. In discussing discipline as an important 
problem or all teachers, El.sbree and McNally reported: 
Discipline is one or the most vexing problems or the 
beginning teacher; experienced teachers face it through-
out their teaching careers, and it consumes appreciable 
portions or the principal's time in handling IJdiscipline 
casesn which have become too much ror the classroom 
teacher to handle alone.29 
Unfortunately, discipline problems do not limit their 
range just to classroom activities. Overtaxed facilities 
can create problems in filing, dismissal, use or cafeteria, 
lavatories, and in the outside play areas. All these situa-
tions add to the teaching load. 
27Brucher and Bratsch,~· cit., p. 362. 
28Elsbree and Reutter, £2. cit., p. 96. 
29Willard S. Elsbree, and Harold J. McNally, Elemen-
tary School. Administration and Supervision, (New York: 
American Book Company, l95l~p. 208. 
• 
15 
~he type of curriculum and the methods of instruction 
used in teaching may eliminate many discipline problems. 
Recently thirty-eight practices associated With effective 
discipline were tested through observations of Baltimore 
teachers. Research by Van ~ill in this matter concluded: 
~be practice of using available equipment and visual 
aids to embellish and enrieh a lesson so as to interest 
and promote the learning growth of pu~als is closely 
associated with effective disci~line.5 
Since the teacher faces children who have a wide range 
of abilities and interest, a program of instruction that 
provides for these differences of ability is essential. 
"Grouping in specific learning areas is one of the 
most essential procedures for meeting individual needs, 11 
reported Beek.Jl 
Many difficulties in providing for individual differ-
ences appear to be insurmountable to teachers of all age 
groups. A gradual transition to grouping, along with 
adequate assistance from the administration is necessary if 
favorable results are to be attained. 
3°w. A. Van ~ill, "Better Curriculum, Better Disci-
plinen National Education Association Journal, 45:345, 
September, 1956. 
31Beek, !?.1?.· cit. , p. 357. 
• 
•• 
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A major factor in successful grouping was expressed 
by Stratemeyer when she stated: 
Grouping within the class must be flexible if learners 
with similar needs are to be brought together, if gifted 
learners are to be in some groups that challenge them to 
the full extent or their ability, and if learners with 
problems are to have sufficient opportunities for special 
guidance.32 
Insufficient materials to cope with the wide range of 
interests and abilities of children are a major roadblock in 
providing for individual differences. This barrier also 
severely diminishes the successful operation of any grouping 
that is attempted. 
Some school systems are definitely interested in the 
teacher's problem or a shortage of material for instructional 
use. The Education Center of the San Diego Public School 
System in California is a splendid example of a resource 
center that supplies three thousand teachers. 
This Center contains 13,540 filmstrips, 1,350 framed 
art pictures, 700 exhibits, 8,800 study print sets, and 
hundreds of rolled charts, maps, and soundstrips.33 The 
32Florence E. Stratemeyer, and others, Developing A 
Curriculum for Modern Living (New York: Bureau of Publica-
tions, Teachers College, Columbia University, 1957), p. 439. 
3.3Robert H •. Burgert; uwe Run an Audio-Visual Super-
marketu The Instructor, 17:61, June, 1958 • 
. .. 
u 
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administration 1 s awareness of this serious handicap and its 
ability to correct the situation has greatly reduced the 
problems of instructional and visual aids in this city. T4e 
realization of the importance of consolidating materials, 
experienced teachers aiding the newer teachers, and the 
principal assisting as a resource material person for his 
teachers can alleViate this situation. 
Many children enter school with problems of' varying 
types. These children require a special understanding in 
regard to their academic work and social-emotional behavior. 
Emotional problems of children confront the teacher 
of' today in many instances. Since one out of' every ten 
children faces a serious emotional problem in his lifetime, 
it is understandable that many of' these occur while the 
child is in sehool.34 
In comparing emotions of children and adults, Fleege 
reported, "Emotions in children are more _frequent, more 
intense, more brief' than those found in an adult. u35 
Patterson noted that certain physical symptoms were 
34urban H. Fleege, UThe Child•s Emotional Health and 
the Teacher," Catholic Education Review, 55:312 May, 1957. 
35 5 ill.9:· ' p. 31 . 
• 
-· 
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related to emotional problems. They were headaches, upset 
stomach, hostility, deafness, and even functional blindness.36 
Additional means of expressing emotional reactions 
were further reported by Fleege when he stated: 
Emotional tensions in children show up in restlessness, 
fidgeting, daydreaming, frequently running to the bath-
room, and a series of mannerisms or ties such as nail 
biting, thumb sucking, squinting, speech defects, lack 
of appetite, babyish behavior, Q~ying easily, stubborn~ 
ness, and hysterical outbursts.)( 
The teacher's acceptance and understanding of the 
child along with the realization that his emotions need to 
be expressed not suppressed are fundamental in dealing with 
38 problems of this nature. 
"Safety, basic comfort, pleasures of his own, self 
respect, success and ehallengesu39 are needed by children 
with emotional problems. 
The problem of the withdrawn child confronts the 
teacher at many levels. Sometimes this situation is com-
pletely cured at the first or second grade. This minimizes 
36c. H. Patterson, "The Classroom Teacher and the 
Emotional Problems of Childrenu Education Digest 18-15, 
October, 1952. 
37Fleege, ££. cit., p. 315. 
38patterson, ..Q:Q. cit., pp. 16-17. 
39Louis C. Harper, and Benjamin Wright "Dealing With 
the Emotional Problems in the Classroom" Elementary School 
Journal, 58:31,, March, 1958. 
• 
• 
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the problem because the Withdrawn child becomes a greater 
problem as this situation becomes more pronounced with time.40 
The rollowing advice is important in dealing with 
this type of child: 
1. Directly praise the child 
2. Give him recognition and responsibility 
3. Encourage talk 
4. Tell child he is making progress41 
Children also have problems in their school studies. 
The slow learner presents a problem to the teacher because 
or the longer period he requires to comprehend the material 
in the grade. 
In comparing the slow learner with the rapid learner 
Sueltz explained: 
The mentally slow learner seems to have a different 
avenue of perception than that of the rapid learner. 
Experimental teachers find that many of these slow 
children are aided by visual and manipulation materials 
and the use or these must eove~ ·a longer time span than 
is required ror the more able.~2 
Additional instructional materials are necessary ror 
40sister Mary Am.atora, "Guidance o:f the Primary 
Ohildll American Childhood 43:2lf, December, 1957. · 
4lorval G. Jobnson, liThe Teacher and the Withdrawn 
Child," Education Digest, 22:19-20, April, 1957. 
Ben A. Sueltz, liThe Slow Learner," The Grade 
Teacher, 73:41, April, 1956 • 
• 
• 
these children and grouping with others of their ability is 
their only opportunity for success in the classroom. 
Completely opposite in academic talents to the slow 
learner is the gifted child. Unfortunately, not enough has 
been done to meet his needs. A program of recognition is 
essential at the elementary level if any improvement is to 
be recorded. In discovering the gifted child the folloWing 
criteria are used, West stated: 
l. I. Q. of 120 or more 
2. Two or more years above grade level in reading 
20 
3. One or more years above grade level in arithmeti~ 
4. Outstanding achievement record in academic work4J 
Tyler expressed the opinion that success in dealing 
with gifted children was based on a program of identifica-
tion, school encouragement, teacher motivation of the child, 
and a curriculum that enriches him with valuable experiences.44 
In dealing with problems of children, the teacher 
must constantly provide security-giving experiences for the 
child who has physical or emotional handicaps or who is a 
slow learner. The gifted child needs to encounter challenges, 
receive inspiration, and assistance from his teacher in 
43Jeff West, liTeaching .the Talented," Education, 
78:346, March, 1958. 
4l.Jn.alph W. Tyler,· "Meeting the Challenge of the 
Gifted, 11 Education Digest, 23:6-7, February, 1958 • 
• 
• 
matters relating to curriculum. 
The teacher's ~derstanding or children, his smile, 
and manner help to oonque~ many problems. In regard to this, 
Skinner expressed: 
Through love, acceptance, understanding and proper 
guidance, most of the maladjustments and conduct disorder 
can be improved, lessened in seve~ity, shortened in 
duration or altogether conquered.45 
Research in this chapter has indicated a growing 
awareness of the curriculum problems of the classroom 
teacher. Greater aid is being provided by some school 
officials in securing materials, improving morale, and 
inspiring their teachers to greater heights. 
Unfortunately, this is not being done everywhere, 
and therefore, the problems still exist and will continue to 
do so unless responsible action is taken. 
This work will have to be undertaken by school 
officials, teachers, and community if a permanent solution 
is to be uncovered. 
45charles E. Skinner, "Some Thoughts about Children 
Who Have Problems," Education, 78:349, February, 1958 . 
-
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GHAPTER III 
PROCEDURE 
The purposes of this study were {l) to determine the 
major eurrieulum problems of the elementary school teacher 
within the classroom, {2) to discover recommendations for 
these problems, and (3) to make the findings of value to 
teachers, administrators, and to instructors in teacher-
training institutions. 
Permission to carry on the study in certain community 
areas in Massachusetts was obtained by sending letters to the 
superintendents of schools in the communities explaining the 
purposes of the survey and asking if they would be willing to 
allow their teachers to participate. 
eoOPERATING TOWNS AND CITIES 
The community areas in Massachusetts which parti-
eipated in the survey are identified in this study by letters 
as follows: 
Area A. A purely residential area just outside the 
Boston area with a population of 50,000. 
Area B. An industrial city consisting of a population 
of 26,000 outside the Boston area. 
• 
Area C. A Boston bedroom community of 22 7 000 
population. 
23 
Area D. A purely residential area of 18,000 contain-
ing a large number of professional people. 
After the superintendents 1 permission was granted to 
carry on the research in their school systems, the question-
naires were delivered to each elementary school principal, 
who distributed them to each teacher of grades one through 
six in his school. All questionnaires were completely 
anonymous. 
The following categories were covered in the 
questionnaires: 
1. Professional status 
2. Number of years taught 
J. Grade teaching now 
4. Number of pupils in classroom 
5. Attitudes of teachers regarding number of pupils 
in their classroom 
6. Assistance and guidance with instructional problems 
7. Attitudes of teachers regarding completion of 
prescribed work by June 
8. Preferences of teachers in relation to the class-
room subject areas they like to teach best and 
• 
• 
those they like to teach least 
9. Classroom subject areas in which teachers feel 
they are most proficient, least proficient, and 
have a problem 
24 
10. Classroom curriculum areas that teachers consider 
themselves most proficient, least proficient, and 
areas where they have a problem 
11. Procedures to aid teachers in solving their 
problems 
The analysis of the data from the questionnaires is 
reported in Chapter IV . 
CHAPTER IV 
ANALYSIS OF DATA 
The purposes o~ this study were (1) to determine the 
major curriculum problems within the class room o~ the 
elementary school teacher, (2) to discover recommendations 
~or solving these problems, and (3) to make the ~indings or 
value to teachers, administrators, and instructors :tn teacher-
training :tnstitutions. 
In order to obtain the data necessary to pursue this 
study, questionnaires were sent to 398 elementary school 
teachers in four Massachusetts communities. It was stated 
in Ghapter III that these communities were, ~or the most 
part, resident:tal areas outside the city of Boston. Of the 
398 questionnaires sent out 322 (80.90 per cent) were 
returned. 
Table I, page 26, reveals that the returns of the 
questionnaires varied from a high of 134 or 97.81 per cent in 
Area A to a low o~ 53 or 54.64 per cent in Area C. 
Table II, page 27, :tndicates that 61 or 18.17 per cent 
o~ the elementary school teachers surveyed possess no degree; 
157 or 47.29 per cent hold the degree o~ Bachelor of Science 
in Education; 56 or 16.87 per cent have the degree of Master 
• 
• 
26 
TABLE I 
RETURNS OF QUESTIONNAIRES REVEALING SOURCJE AND NUMBER 
OF ELEMENTARY SCHOOL TEACHERS IN FOUR COMMUNITY 
AREAS IN MASSACHUSETTS . 
Number Number Per Cent 
Oommunity Sent Returned Returned 
A 137 134 97.81 
B 90 68 75.56 
d 97 53 54.64 
" 
D 74 67 90.54 
Totals 398 322 80.90 
~ 
None 
Per 
Areas No. Cent 
A 27 20&1.5 
B 1J 19 .. 12 
a 8 1.5.28 
D 13 19.40 
Totals 61 18.37 
TABLE II 
DEGREE STATUS OF 322 ELEMENTARY SCHOOL TEACHERS IN 
THE FOUR MASSACHUSETTS COMMUNITIES_SURVEYED 
B~S. in Ed. Ed. M. BoA~ M. A. 
Per Per Per -Per 
No. Oent No .. eent No. Cent No. Oent 
69 .51.49 16 11.94 16 11.94 6 4.48 
39 .57.3.5 7 10.29 7 10.29 2 2.94 
32 61.12 6 1.1.46 6 11.46 1 1.89 
17 2.5.37 27 40.30 4 .5.97 s 7.16 
1.57 47.29 .56 16.87 33 9.94 14 4.12 
Dr. 
-
No • 
0 
0 
0 
1 
1 
-
Per 
Cent 
o.oo 
.oo 
.oo 
1.49 
0.37 
{\) 
-..J 
~ABLE III 
Q,UESTIONN.!IRE RETURNS REVEALING NUMBER OF YEARS 
323 ELEMENTARY SelHOOL TEACHERS HAVE TAUGHT 
IN FOUR COMMUNITY AREAS IN MASSACHUSETTS 
NUMBER 0 F TEACHERS 
Number 
29 
or Years Area A Area B .Area C Area D Total Per Cent 
J.,.;..L~ 41 37 27 14 119 36.84 
.5-8 24 7 12 8 51 1.5.79 
9-12 1.5 .5 1 4 2.5 7.7hf 
13-16 11 4 0 10 2.5 7.74 
17-20 10 4 1 6 21 6 • .50 
21-24 6 3 2 6 17 .5.26 
2.5-28 7 2 1 7 17 .5.26 
29-32 6 2 3 9 20 .5.88 
33-36 7 1 4 2 14 4.33 
37-40 2 1 1 1 .5 1 . .5.5 
41-44 4 2 1 1 8 2.48 
4.5-48 1 0 0 0 1 .31 
• 
• 
• 
TABLE IV 
DISTRIBUTION OF 321 ELEMENTARY SCHOOL TEACHERS IN FOUR 
COMMUNITY AREAS IN MASSACHUSETTS ACCORDING- TO THE 
G-RADES TREY ARE TEACHING 
COMMUNITIES 
Total Per 
30 
Grade A B G D No. Cent 
l. 25 16 8 1.1 60 18.69 
2 26 9 10 13 58 18.07 
3 21 12 9 10 52 16.20 
4 20 8 9 12 49 15.26 
5 21 12 8 10 51 15.89 
6 20 11 9 11 51 15.89 
•• 
~able V, page 32, points out that the distribution of 
pupils in Area A ranges rrom 1 to 35 in a classroom with 
2.97 per cent of the teachers indicating that 15 to 23 pupils 
are too few pupils in a classroom while 46.27 per cent 
indicate this to be a satisfactory number or pupils. These 
data show that 79.85 per cent believe that 15 to 32 pupils 
are satisfactory, and l7.18_per cent are convinced that 
24 to 35 pupils are too many in a classroom. 
The data in 2able VI, page 33, indicate that the 
distribution of pupils in a classroom in Area B ranges from 
19 to 45 pupils ~nth 1.47 per cent signifying that 19 to 21 
pupils are too few; 51.47 per cent stating that 19 to 39 
pupils are satisfactory; and 47.06 per cent disclosing that 
28 to 45 pupils are too many. 
The reader will note that 32.35 per cent felt that 
28 to 39 pupils are satisfactory while 39.70 per cent state 
this number or pupils is too many in a classroom. 
The data in Table VII, page 34, demonstrate that the 
distribution of pupils per classroom in Area e ranges rrom 
19 to 45 pupils with 1.89 per cent or the teachers indicating 
that 28 to 30 pupils are too few; 15.09 per cent indicating 
the same number to be satisfactory; and 9.43 per cent 
expressing the opinion that 28 to 30 pupils are too many in 
• 
• 
32 
. TABLE V 
REPORT OF SURVEY INDICATING NUMBER OF PUPILS IN THE CLASSROOM 
WITH THE FEELINGS OF ELEMENTARY SCHOOL TEAGRERS 
-OF AREA A EXPRESSED CONCERNING THE NUMBER 
OF PUPILS IN THE CLASSROOM 
Sa tis-
Too Few factory Too Many 
Number Per Per Per 
of PuJ211s Freguencr No. Cent No. Cent No. Cent 
9-11 1 1 .74 
12-14 0 
15-17 6 1 . 74 s 3. 73 
18-20 18 2 1.49 16 11.94 
21-23 42 1 . 74 41 30.60 
24-26 33 30 22.39 g 2 .. 24 27-29 19 13 9.71 4.49 
30-32 14 1 .74 13 9.71 
33-3.5 1 1 . 74 
Total . 134 4 2.97 107 79. 8.5 23 17.18 
• 
• 
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TABLE VI 
REPORT OF SURVEY INDICATING NUMBER OF PUPILS IN CLASSROOM 
WITH THE FEELINGS OF ELEMENTARY SCHOOL'TEACHERS IN 
AREA B EXPRESSED CONCERNING THE NUMBER 
OF PUPILS IN THE CLASSROOM 
· Satis:... 
Too Few :factory Too Many 
Number Per Per Per 
o:t' Pu:2ils Freguene;r No. Cent No. Cent No. Cent 
19-21 4- 1 1.4-7 3 4.42 
22-24 4 4 5.8S 
25-27 6 6 8.82 
28-30 11 7 10.29 4 5.88 
31-33 14 9 13.24 5 7.35 
.34-36 9 5 7.35 4 5.88 
37-39 15 1 1.47 14 20.~9 40-42 3 3 . 4. 2 
43-45 2 2 2.94 
Totals 68 1 1.47 35 51.47 32 47.06 
.. 
• 
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TABLE VII 
REPORT OF SURVEY INDI GATING NUMBER OF PUPILS IN CLASSROOM 
WITH THE FEELINGS OF ELEMENTARY SCHOOL· TEACHERS IN 
AREA G EXPRESSED CONCERNING THE NUMBER 
OF PUPILS IN THE CLASSROOM 
Sa tis-
Too Few f'aetory Too Many 
Number l?er Per Per 
of' Pu:Qi1s Freguener No. Cent No. Oent No. Cent 
19-21 s s 9.43 
22-24 8 8 15.09 
25-27 9 8 15.09 1 1.89 
28-30 14 1.89 8 15.09 5 9.43 
31-33 12 5 9.43 7 13.22 
34-36 4 1 1.89 3 5.66 
37-39 1 1 1.89 
'fota1s 53 1 1 .. 89 35 66.02 17 32.09 
• 
• 
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a classroom. 
However, 41.50 per cent disclosed that 25 to 36 pupils 
are satisfactory; 30.20 per cent stated that 25 to 36 pupils 
are too many. 
Phe reader will note that 66.02 per cent agreed that 
19 to 21 pupils is a satisfactory number per classroom and 
32:09 per cent perceived that 25 to 39 pupils are too many 
per classroom. 
In studying Table VIII, page 36, the reader will 
observe that the distribution or pupils in Area D ranges from 
18 to 38 pupils per classroom'with 64.17 per cent or the 
teachers indicating that 18 to 38 pupils is a satisfactory 
number of pupils, and 35.83 per cent indicating that 27 to 
38 pupils are too many pupils in a classroom. It is inter-
esting to note that 16.41 per cent of the teachers felt that 
27 to 35 pupils are satisfactory while 32.84 per cent 
indicated that these same numbers are too many pupils in a 
classroom. 
Table IX, page 37, points out that 80.13 per cent of 
the teachers receive assistance and guidance with instruc-
tional problems with a high o"f 95.22 per cent in Area D and . 
a low o"f 72.55 per cent in Area 0 being recorded. Of all the 
teachers (19.87 per cent) who receive no assistance and 
• 
• 
TABLE VIII 
REPORT OF SURVEY INDICATING NUMBER OF PUPILS IN CLASSROOM 
WITH THE FEELINGS OF ELEMENTARY SCHOOL TEACHERS IN 
AREA D EXPRESSED CONCERNING THE NUMBER 
OF PUPILS IN THE CLASSROOM 
Sa tis-
'l'oo Few factory Too Many 
Number Per Per Per 
of Pupils Frequency No. Gent No .. Cent No. Cent 
18-20 2 2 2.99 
21-2.3 9 9 13.43 
24-26 21 21 31.34 
27-29 12 9 13.43 3 4.48 
30-32 14 1 l.49 13 19.40 
33-.35 7 l 1.49 6 8.96 
.36-38 2 2 2.99 
Totals 67 43 64.17 24 35.83 
• 
• 
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TABLE IX 
REPOR~ OF 317 ELEMENTARY SCHOOL TEACHERS IN FOUR COMMUNITY AREAS 
IN MASSACHUSETTS INDICATING WHETHER OR NOT THEY RECEIVE 
ASSISTANCE AND GUIDANCE WITH INSTRUCTIONAL PROBLEMS 
" Receiving Receiving 
Communities Assistance Per No Assistance Per 
and Guidance Oent and Guidance dent 
Area A 102 77.27 JO 22.73 
Area B .51 76.12 16 23.88 
Area d 37 72.SS 14 27.45 
Area D 64 95.22 3 4.48 
Totals 2.54 80.13 63 19.87 
• 
• 
guidance there is a high of 22.73 per cent in Area A and a 
low of 4.48 per cent in Area D. 
38 
Ot the 63 teachers who indicated that they receive no 
assistance and guidance with instructional problems, Table X, 
page 39, points out that 7.94 per cent expressed a belief 
that this presented a problem to them and 92.06 per cent 
stated it presented no problem to them. 
Many of the teachers who indicated that they receive 
no assistance and guidance with instructional problems 
stated that this assistance was available if they desired it. 
Table XI, page 40, points out that 56.72 per cent of 
the teachers surveyed have a feeling of anXiety of not being 
able to finish teaching the amount of work prescribed tor 
their grade by June, while 43.30 per cent do not possess a 
feeling o:r anxiety. The reader will note that i.n Area B the 
:reeling is 50 per cent in both eases. 
From Table XII, page 41, it is apparent that 45.49 
per cent o:r the teachers like to teach reading best, with 
27.87 per cent designating arithmetic in this category. The 
low is in the area of writing with no teacher specifying 
this subject as one he likes to teach best. 
Table XIII, page 42, reveals that 30.74 per eent of 
the teachers like to teach science least, with 29.51 per cent 
• 
• 
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!FABLE X 
REPORT OF THE FEELINGS OF 63-ELEMENTARY SCHOOL TEACHERS IN 
FOUR COMMUNITY AREAS IN MASSACHUSETTS WHO RECEIVE NO 
ASSISTANCE ~D GUIDANCE WITH INSTRUCTIONAL PROBLEMS 
Presents Per Presents Per 
Oommunities Problem Gent No Problem Cent 
Area A 30 4?.62 
Area B 16 25.40 
Area C 5 ? .. 94 9 14.28 
Area D 3 4.?6 
Totals 5 ?.94 58 92 .. 06 
• 
• 
TABLE XI 
ELEMENTARY SCHOOL TEACHERS IN FOUR MASSACHUSETTS COMMUNITY 
AREAS REPORTING WHETHER OR NOT THEY HAVE A FEELING OF 
ANXIETY OF NOT BEING ABLE TO FINISH TEACHING THE 
AMOUNT OF WORK PRESCRIBED FOR THEIR 
PARTICULAR GBADE BY JUNE 
40 
Conunun1t1es Yes Per Cent No Per Cent 
Area A 75 (0.75 31 29.25 
Area B '33 50.00 33 50.00 
Area 0 zs 48.08 27 51.92 
Area D 32 47.76 3S 52.24 
Totals 165 56.70 126 43.30 
• 
• 
TABLE XII 
REPOR~ OF 244 ELEMENTARY SCHOOL ~EACHERS IN FOUR 
MASSACHUSETTS AREAS CONCERNING THE CLASSROOM 
SUBJEOT AREAS THEY LIKE TO TEACH BEST 
c OMMUNI TIES 
Classroom 
SubJects A B G D Total 
Rea cling 48 27 18 24 113 
Arithmetic 29 14 12 13 68 
Language 6 l 2 3 12 
Spelling l 0 l 0 2 
Writing 0 0 0 0 0 
Social StudJ.es 17 8 9 8 42 
Science 3 2 2 .0 7 
41 
Per 
Cent 
45.49 
27.87 
4.92 
.82 
.oo 
17.21 
2.87 
• 
TABLE XIII 
REPORT OF 244 ELEMENTARY .SCHOOL TEACHERS IN FOUR 
MASSACHUSETTS AREAS CONCERNING THE CLASSROOM 
SUBJECT AREAS TREY LIKE TO TEACH LEAST 
C 0 M M U N I T I E S 
Classroom 
SubJects A B c D Total 
Reading 8 4 4 2 18 
Aritbmetie 6 0 1 0 7 
Language ll 7 4 4 26 
Spelling 5 2 3 4 14 
Writing 32 15 12 13 72 
Social Studies 10 8 8 7 33 
Science 28 16 13 18 75 
42 
Per 
Cent 
7.37 
2.87 
10.66 
5.74 
29.51 
13a52 
30.74 
• 
• 
of the teachers designating writing in this category. The 
low in this table is arithmetic with 2.87 per cent of the 
teachers reporting they like to teaeh arithmetic the least. 
43 
It is related in Table XIV, page 44 ~ that 1 t would 
have made a difference to 30.69 per cent of the teachers if 
art and music had been included in the lists of subject 
areas they like to teach best or least, while 69.41 per cent 
signified that it would have made no difference if art and 
music had been included. 
Table XV, page 45, expresses the fact that 46.38 per 
cent of the elementary.school teachers surveyed consider 
themselves most proficient in teaching reading; 26.99 per 
cent indicated arithmetic in_this category. The teachers 
consider themselves most pro~icient in other subject areas 
in descending percentages as follows: social studies, 12.16 
per cent; language, 8.37 per cent; science, 3.04 per cent; 
writing, 2.28 per cent; and spelling, .76 per cent. 
In comparing the data of Table XII, page 41; and 
Table XV, page 45, it is significant that 45.49 per cent of 
the teachers like to teach reading best and that 46.38 per 
cent considered themselves most proficient in this area. 
Science was pointed out in Table.XVI, page 46, as the 
subject that teachers considered themselves to be least 
• 
/ 
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TABLE XIV 
RESPONSE OF 244 ELEMENTARY SCHOOL TEACHERS INDICATING WHETHER 
OR NOT IT WOULD HAVE MADE A DIFFERENCE IN HOW THEY MARKED 
THEIR GHOIOES OF CLASSROOM SUBJECT AREAS THEY LIKE TO 
TEACH BEST OR LEAST IF ART AND MUSI 0 HAD 
BEEN INCLUDED IN THE LIST 
Communities Yes Per Cent NO Per Oent 
Area A 38 38.00 62 62 .. 00 
Area B 11 21.1.5 41 78.8.5 
Area c 17 38.63 27 61.82 
Area D 12 25.00 36 75.00 
Totals 78 30.69 166 69.41. 
•• 
• 
TABLE XV 
REPORT OF 263 ELEMENTARY SCHOOL TEACHERS IN FOUR MASSACHUSE~TS 
COMMUNITIES INDICATING THE CLASSROOM SUBJECT AREA IN 
WEICH THEY GONSIDER THEMSELVES MOST PROFICIENT 
c OMMUNITIES 
Classroom Per 
Subjects A B c D Total · Oent 
Reading_ .54 22 19 2'1 122 46.38 
Arithmetic 32 18 10 11 71 26.99 
Language 10 5 4 3 22 8.37 
Spelling 1 0 1 0 2 .76 
Writing 1 2 2 1 6 2.28 
Social Studies 16 4 6 6 32 12.16 
Science 3 l 4 0 8 3.04 
--------------
• 
• 
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TABLE XVI 
RETUBNS OF 248 ELEMENTARY SCHOOL TEACHERS IN FOUR MASSACHUSETTS 
COMMUNITIES INDICATING THE CLASSROOM SUBJECT AREA IN 
WHICH THEY CONSIDER THEMSELVES LEAST PROFICIENT 
COMMUNI TIES 
Classroom Per 
Subjeets A B 0 D TotaJ. Cent 
Reading 5 l 2 0 8 3.22 
Arithmetic 2 J. l 2 6 2.42 
Language 
.5 8 .5 2 20 8.07 
Spelling 2 0 l 3 6 2.42 
Writing 15 4 7 5 31 12 . .$0 
Social Studies 13 5 J. 8 27 10.89 
Scienee 64 32 27 26 150 60.48 
• 
• 
proficient, with 60.48 per cent of the teachers reporting 
this fact. The percentages for the other subject areas are 
as follows: writing, 12.50 per cent; social studies, 10.89 
per cent; language, 8.07 per cent; reading, 3.22 per cent; 
arithmetic and spelling, 2.42 per cent each. 
In comparing the results of the data of Table XIII, 
page 42, with the data of Table XVI, page 46, the reader 
will realize that 30.74 per cent or the teachers like to 
teach science least, and 60.48 per cent consider themselves 
least proficient in this area. 
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Out of the 60.48 per cent of the teachers who consider 
themselves least proficient in teaching science, Table XVII, 
page 48, reveals that 15.73 per cent or these teachers have 
a problem in this area. However, 12.50 per cent also stated 
they were least proficient in teaching writing as shown ~n 
Table XVI, page 46, and 1.21 per nent disclosed a problem in 
this area. Teachers reporting problems in other subject 
areas where they are least proficient are as follows: lan-
guage, .81 per cent; social studies, .40 per cent; spelling, 
.40 pe~ cent; reading, .40 per eent; and no one reporting in 
the area or arithmetic. 
Teachers reporting problems in classroom subjects 
where they consider themselves neither most proficient nor 
• 
. 
• 
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TABLE XVII 
RETUBNS OF 248 ELEMENTARY SCHOOL TEACHERS IN FOUR MASSACHUSETTS 
· CJOMMUNITIES INDICATING WHIClH ClASSROOM SUBJECT AREA THEY 
. CONSIDER THEMSELVES LEAST PROFICIENT AND HAVE A 
PROBLEM IN THIS PARTICULAR AREA 
c 0 M M U.N I T ·I ES 
Classroom Per 
Subjects. A B 0 D Tota~ Cent 
Reading 0 0 1 ' 0 1 0.40 
Arithmetic 0 0 0 0 0 .. 00 
Language 0 l 0 l 2 .81 
Spelling 0 o. 0 l 1 .4® 
Writing 1 1 1 0 3 1.21 
Social studies 1 0 0 0 l .40 
Science 9 ·15 4 11 39 15 .. 73 
Totals 47 28.95 
• 
• 
least pro~icient in ~able XVIII, page 50, are as follows: 
social studies, 20.73 per cent; science, 19.52 per cent; 
language, 19.51 per cent; reading, 13.41 per cent; writing, 
13.41 per cent; arithmetic, 7.32 per cent; and spelling, 
6.10 per cent. 
The reader will note that social studies, science, 
and language present the largest problem areas. 
The data in Table XIX, page 51, indicates that 38.62 
per cent of 261 teachers surveyed reported that it would have 
made a di~ference in how they ma~ed the classroom subject 
areas in which they considered themselves either most pro-
ficient or least proficient if art and music had been 
included. Of these 261 teachers, 61.38 per cent stated that 
it would have made no difference in how they stated their 
proficiency in classroom subject areas. 
In the areas of the classroom curriculum where 
teachers consider themselves most proficient, Table XX, 
page 52, points out that 23.77 per cent of the 244 elementary 
school teachers surveyed stated their proficiency as being 
the area of Grouping. 0onstruction of Purposeful Seatwork is 
next on the list with 11.48 per cent stating their proficiency 
in this area. Providing for the Slow Learner with 8.61 per 
cent reporting; Providing for the Academically Talented with 
• 
.! • 
. 
• 
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TABLE XVIII 
CLASSROOM SUBJECT AREAS WHERE 82 ELEMENTARY SCHOOL TEACHERS 
BELIEVE THEY HAVE A PROBLEM, BUT CONSIDER THEMSELVES 
NEITHER MOST PROFICIENT NOR LEAST PROFICIENT 
IN THESE AREAS 
COMMUNI T I E S 
~lassroom Per 
SubJects A B c D Total Cent 
Reading s 2 2 2 11 13.41 
Arithmetic 3 0 2 l 6 7.32 
Language 9 3 3 1 16 19.51 
Spel.J.ing 1 0 2 2 5 6.10 
Writing 7 0 2 2 11 13.41 
Social. Studies 9 6 1 1 .. 17 20.73 
Science 8 3 1 4 16 19 .52 
51 
TABLE XIX 
RESPONSE OF 261 ELEMENTARY SCHOOL TEACHERS INDICATIN~ WHETHER 
OR NOT IT WOULD RAVE MADE A DIFFERENCE IN HOW THEY MARKED 
THE SUBJECJT AREAS IN WEIGH THEY GONSIDER THEMSELVES MOST 
PROFIC'IENT AND LEAST PROFICIENT IF ART AND MUSieJ HD 
BEEN INCLUDED IN THE LIST" OF SUBJECT AREAS 
C:omm.unities Yes 
Area A 59 
Area B 18 
Area 13 2J. 
Area D 11 
Totals 109 
Per Cent Ne 
51.30 56 
34.61 34 
45.65 25 
22.91 37 
38.62 152 
Boston University 
Sehool of Education 
Library· 
Total 
Per Cent Reporting 
48.70 11.5 
65.39 52 
54.35 46 
77.08 48 
61.38 2<il 
• 
•• 
TABLE XX 
RESPONSE OF 244 ELEMENTAB.Y SCHOOL TEACHERS IN FOUR 
MASSACHUSETTS COMMUNITIES DESIGNATING THE AREAS 
IN THE CLASSROOM CURRICULUM WHERE 
THEY FEEL MOST PROFICIENT 
c OMMUNITIES 
Gurr1cu1um Areas A B c D Total 
52 
Per 
Cent 
G-rouping 22 17 8 1l 58 23.77 
Long Range Planning 2 6 3 3 14 5.74 
Pupil Planning 8 5 5 2 20 8.16 
Discipline Problems 7 9 1 2 19 7.79 
Emotional Problems 1 2 0 3 6 2.46 
Diagnosing Learning 
4 Difficulties 2 5 7 18 7.38 
Planning for Ef'rective 
3.69 Remedial Instruction 5· 1 0 3 9 
Providing for the· 
Slow Learner 12 2 3 4 21. 8.61. 
Providing f'or the 
8.1.6 Academically Talented 10 0 5 5 20 
Pupil Evaluation l2 0 l 3 16 6.56 
Construction of 
Purposeful Seatwork l5 4 5 4 28 1.1.48 
Use of' Instructional Aids 4 5 5 1 15 6.15 
8.16 per cen~; and pupil planning with 8.16 per cent are 
grouped fairly close together in the area of proficiency. 
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The data in Table XX, page 52, denote that the 
teachers reported other classroom curriculum areas where they 
feel themselves most proficient are as follows: Pupil 
Evaluation, 6.56 per cent; Discipline Problems, 7.79 per cent; 
Diagnosing Learning Difficulties, 7.38 per cent; Long Range 
planning, 5.74 per cent; planning for Remedial Instruction, 
3.69 per cent; and Emotional Problems, .2.46 per cent~ 
Table XXI, page 54, shows that 17.23 per cent of the 
238 teachers reporting, designate Providing for the Academi-
cally Talented as the area where they feel least proficient. 
In descending order of percentages, the other classroom 
curriculum areas where the teachers surveyed consider them-
selves least proficient are: planning for Effective Remedial 
Instruction, 16.39 per cent; Emotional problems, 13.45 per 
cent; pupil Planning, 12.19 per cent; Long Range Planning; 
11.35 per cent; Diagnosing Learning Difficulties, 7.52 per 
cent; use of Instructional Aids, 5.88 per cent; Providing 
for the Slow Learner, 4.63 per cent; Construction of 
purposeful Seatwork, 4.62 per cent; pupil EValuation, 3.36 
. 
per cent; Grouping, 2.52 per cent; and Discipline problems, 
.84 per cent. 
• 
• 
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TABLE XXI 
RESPONSE OF 238 ELEMEN~ARY SCHOOL TEACHERS IN FOUR 
MASSACHUSETTS COMMUNITIES DESIGNATING THE AREAS 
IN THE CLASSROOM CURRICULUM WHERE 
THEY FEEL LEAST PROFICIENT 
COMMUNITIES 
Per 
Curriculum Areas A B c D Total Cent 
Grouping 3 1 2 0 6 2.52 
Long Range Planning 10 4 5 8 27 11.35 
Pupil PlB:nnl,ng 21 4 1 3 29 12.19 
Discipline Problems l 0 l 0 2 .84 
Emotional Problems 12 8 3 9 32 13.45 
Diagnosing Learning 
Di ffi cul ties 11 3 l .18 7.52 
Planning for Effective 
16 .. 39 Remedial Instruction ll 12 8 8 ~9 
Providing for the Slow 
Learner 4 4 3 0 11 4.63 
Providing for the 
Academically Talented 18 10 9 4 41 17.23 
Pupil Evaluation 1 0 l 6 8 3.36 
Construction of 
Purposeful Seatwork 4 3 1 3 ll 4.62 
Use of Instructional Aids 5 4 0 5 14 5.88 
• 
• 
It is interesting to note that Table XXII, page 56, 
reveals that 10.50 per cent or the 238 elementary school 
teachers surveyed, report problems in the classroom curri-
culum where they consider themselves least proficient. ~e 
largest percentage, 5.46 per eent, is reported in the area 
of Planning for Effective Remedial Instruction; 2.10 per 
cent specifying Providing for the Academically Talented as 
a problem area. Problems in other classroom curriculum 
range from .84 per cent in Construction of Purposeful Seat-
work and Providing for the Slow Learner to no one reporting 
problems in the areas of Grouping, Discipline Problems, 
Diagnosing Learning Difficulties, Pupil Evaluation, and Use 
of Instructional Aids. 
In the classroom curriculum where teachers consider 
themselves neither most proficient nor least proficient 
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but have a problem, it is significant. that in this day of 
high interest in the ttgifted 11 child, Table XXIII, page 57, 
reveals that 21.26 per cent of the teachers surveyed, report 
a problem in the area of Providing for the Academically 
Talented. 
From studying Table XXIII, it will be noted that 
teachers revealed the problem areas to be as follows: 
Planning for Effective Remedial Instruction, 14.94 per eent; 
• 
• 
TABLE XXII 
RESPONSE OF 238 ELEMENTARY SCHOOL TEACHERS IN FOUR 
MASSACHUSETTS COMMUNITIES INDICATING A PROBLEM 
AREA IN THE CLASSROOM CUBBICULUM WHERE THEY 
FEEL LEAST PROFICIENT 
0 OMMUNI T I E S 
Curriculum Areas A B 0 D Total 
Grouping 0 0 0 6 0 
Long Range Planning 0 1 0 0 1 
Pupil Planning 0 0 1 0 1 
Discipline Problems 0 0 0 0 0 
Emotional Problems 0 1 0 0 1 
Diagnosing Learning 
Di:t'ficulties 0 0 0 0 0 
Planning for E:t'fective 
Remedial Instruction 11 1 0 l 1.3 
Providing f'or the 
Slow Learner l 0 1 0 2 
Providing for the 
Academically Talented 1 1 3 0 5 
Pupil Evaluation 0 0 0 0 0 
Construction of 
Purposeful Seatwork, 0 0 0 2 2 
Use of Instructional Aids 0 0 0 0 0 
Totals 25 
Per 
Cent 
0.00 
.42 
.42 
.00 
.42 
.. oo 
5.46 
.84 
2.10 
.oo 
.84 
.oo 
10.50 
• 
• 
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TABLE XXIII 
RESPONSE OF 174 ELEMENTARY SCHOOL TEACHERS IN FOUR MASSACHUSETTS 
COMMUNITIES INDICATING THE CURRICULUM AREAS WHERE THEY HAVE 
A PROBLEM, B'Qlf CONSIDER THEMSELVES NEITHER MOST 
PROFICIENT NOR LEAST PROFICIENT IN THESE AREAS 
C 0 M M U N I T I E S 
Curriculum Areas A B c D Total 
Grouping 
.3 1 1 0 5 
Long Range Planning 2 3 3 3 11 
Pupil Planning 4 2 0. 3 9 
Discipline Problems 6 1 2 3 12 
Emotional Problems 17 3 2 1 23 
Diagnosing Learning 
Dii'ficulties 3 3 2 1 9 
Planning for Effective 9 3 6 8 26 
Remedial Instruction 
Providing for the 12 0 5 4 21 
Slow Learner 
Providing for the 13 11 4 9 37 
Academically Talented 
Pupil Evaluation 1 0 0 0 1 
Construction of 4 4 2 3 13 
Purposeful Seatwork 
Use of Instructional Aids 4 1 2 0 7 
Per 
Cent 
2 .. 87 
6.32 
5.17 
6.90 
13.22 
5.17 
14.94 
12.07 
21.26 
.57 
7.47 
4.02 
• 
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Emotional Problems, 13.22 per cent; and Providing for the 
Slow Learner, 12.07 per cent. The fewest problems were in 
Pupil Evaluation with .57 per cent reporting this area to be 
a problem. 
Table XXIV, page 59, indicates that 25.8.5 per cent of 
205 elementary school teachers prefer demonstration teaching 
as their first choice in assisting them in solving their 
classroom curriculum problems; whereas, 22.44 per cent feel 
that a course or workshop conducted by a specialist from a 
nearby college or university would suit their needs best. 
Individual help from the supervisor ranks low among the first 
choices with 4.88 per cent indicating this procedure. 
The second choice of- 205 elementary school teachers 
for procedures in aiding them to solve their classroom 
curriculum problems is a grade level workshop within the 
school system. This is shown in Table XXV, page 60, with 
29.22 per cent expressing their opinion for this procedure. 
A course or workshop conducted by a specialist from a nearby 
college or university is the expression of 19.02 per cent of 
the teachers as their second choice. With 10.24 per cent of 
the teachers signifying that individual help from the 
supervisor would assist them, places these two procedures 
low in the ways to aid teachers in solving their problems. 
\ 
• 
• 
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~ABLE XXIV 
FIRST CHOICE OF 205 ELEMENTARY SCHOOL TEACHERS IN FOUR 
MASSACHUSETTS COMMUNITIES FOR PROCEDURES IN AIDING 
THEM: TO SOLVE THEm CLASSROOM CURBI CULUM PROBLEMS 
C 0 M M U N I T I E S 
Per 
Procedures A B 0 D Total Cent 
Individual Help 
from Principal 8 8 5 9 JO 14.63 
Individual Help 
from Supervisor 7 l .2 0 10 4988 
Workshop Within Building 8 5 4 5 22 7.31 
Grade Level ·workshop 
Within School System 15 l2 9 8 44 21.46 
Demonstration Teaching 29 10 7 7 53 25.85 
Course or Workshop 
Conducted by a Specialist 
from a Nearby College 
or University 19 8 10 9 46 22.44 
• 
• 
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TABLE XXV 
SEGOND CHOIGE OF 205 ELEMENTARY SCHOOL TEACHERS IN FOUR 
MASSACHUSETTS COMMUNITIES FOR PROCEDURES IN AIDING 
THEM TO SOLVE THEIR CLASSROOM CURRICULUM PROBLEMS 
0 OMMUNITIES 
Per 
Procedures A B 0 D Total Cent 
Individual Help 
:f'rom Principal 8 6 4 21 ].0.24 
Individual Help 
:f'rom Supervisor 2 7 9 5 23 J.l.22 
· Workshop Within Building 19 5 4 5 33 J.6.10 
Grade Level Workshop 
Within School System 24 l3 1,3 lO 60 29.22 
Demonstration Teaching ].,3 7 2 7 29 14.15 
Course or Workshop 
Conducted by a Specialist 
:f'rom a Nearby College 
6 6 or University 20 39 19.02 
•• 
• 
TABLE XXVI 
THIRD CHOICE OF 205 ELEMENTARY SCHOOL TEACHERS IN FOUR 
MASsACHUSETTS COMMUNITIES FOR PROCEDURES IN AIDING 
THEM TO SOLVE THEIR CLASSROOM CURRICULUM PROBLEMS 
COMMUNITIES 
Per 
Proeedures A B c D Total Cent 
Individual Help 
4 :rrom Prineipal 7 2 2 15 7.31 
Individual Help 13 8 8 8 37 18.02 
:rrom Supervisor 
Workshop Within Building 17 5 l s 28 13 . .59 
Grade Level Workshop 
Within Sehool System 15 6 7 9 37 18.05 
Demonstration Teaching 12 11 7 8 38 18.51 
Course or Workshop 
Conducted by a Specialist 
:rrom a Nearby College 
4 so 24.39 or University 22 12 12 
• 
• 
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'!'he data in Table XXVI, page 61, reveals that 24 . .39 
per cent or the 205 elementary school teachers who responded 
chose a course or workshop conducted by a specialist rrom a 
nearby college or university as their third choice in ways. 
to assist them in solving their classroom curriculum problems. 
Individual help from the principal is the least accepted of 
the procedures with 7 . .31 per cent or the teachers stating 
this procedure to be their third choice. 
Space was provided in the que~tionnaire for the 
respondents to add any problem area that was not mentioned 
in the list of possible problems in the classroom curriculum. 
Listed below are the.additional problems: 
"Time is the biggest problem--to get all that is 
expected in the classroom today.u 
"We don 1 t have proper equipmentu 
fiLack of equipment for Scienceu 
IIReporting poor pupil progress to irate parents" 
IICarrying out the material as plannedlf 
t1Allotment of working time ror various groups" 
nr find it dirficult to keep the academically talented 
challenged and at the same time give the slow learners 
the extra time they need." 
"Orten find children do not have enough to keep busy 
in spite or much purposerul seatwork, library, games~ 
easel. My problem is quite common. Perhaps, 1r I 
were to observe other first grades in operation I 
would no longer be dist~rbed." 
"Sufficient time to prepare extra work for the 
talented should be made available--this also goes 
for the slower children--on school time--e.g. set 
aside some afternoon .·n 
11 Keeping the attention of the slow learner while 
occupied with other groups. 11 
11 Through social promotion I find the effects on the 
child both academically and emotionally resulting 
in reading problems beyond my control. II 
11 My problem, more specifically, is how to find a 
way to plan my schedule so as to be able to give 
the time to the slow learner and at the same time 
give adequate time to the academically gifted or 
tal en ted. n 
11 Time: I work with the slow learner after school 
and then have no time for special projects." 
"Educating parents as to handling childrenn 
Added space was proVided at the end of the question-
naire for the respondents to add additional procedures to 
assist them in solving their problem areas. These procedures 
are: 
noonference with a school psychologistll 
UGrouping at grade levels" 
UAssistance from guidance department 11 
UThe most help came when I worked in a school system 
that provided the service of a psychologist. A 
second choice would be the combined effort of the 
school nurse, elementary consultant, and parents to 
discuss and formulate the best course all revealed 
facts would warrant. u 
"A child guidance program and director within the 
system. n 
• 
"Fewer pupils" 
"A trained person in the system who has the back-
ground and experience in dealing with behavior 
problems. tt 
"I would seek aid :from the guidance department" 
urndiVidual help :from school psychologist.u 
nsending the child to a guidance counselor.u 
"Help :from the parentn 
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SUMMARY AND CONCLUSIONS 
The purposes of this study were (1) to determine the 
major curriculum problems within the classroom of the 
elementary school teacher, (2) to discover recommendations 
for solving these problems, and ( 3) to make the findings of 
,~------,------
value to teachers, administrators, and instructors of teacher-
training institutions. 
/ 
The questionnaires were sent to 398 elementary school 
teachers in four Massachusetts communities. Three hundred 
and twenty-two or 80.90 per cent of the questionnaires were 
marked and returned. 
Among the weaknesses of the study, the investigators 
cite the fact that only 80.90 per cent of the questionnaires 
were returned. The proportion in the individual communities 
varied from a low of 54.64 per cent in Area C to a high of 
97.81 per cent in Area A. 
Because of the manner in which the distribution and 
collections of the questionnaires were handled, it was not 
possible to determine which teachers did not respond or 
what their reasons were. 
The investigators believe that another weakness was 
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that the questionnaires should have delved into the reason 
why certain subject areas and certain classroom curriculum 
procedures create problems ror the elementary school teacher. 
One strength of the study lies in the variety of the 
communities that participated in the survey as the writers 
believe each community surveyed possesses a different 
philosphy of education, thus giving a broad picture of the 
teachers' problems. 
It is obvious from the tabulations of degree status 
of the elementary school teachers that almost half or 47.29 
per cent of the teachers possess the degree of Bachelor of 
Science in Education, while 16.87 per cent hold the degree 
of Master in Education. Many of the respondents signified 
that they are doing graduate work toward obtaining the~r 
Master's degree~ This denotes that teachers are interested 
in furthering their education. 
More than half or 52.63 per cent of the teachers 
surveyed have taught from one to eight years. This implies 
that most of the problems cited by the respondents were 
probably derived from teachers with these years of experience. 
Teachers of grades one through six were questioned 
in this study. The findings indicated that 36.76 per cent 
of the teachers teach either the first or second grade, 
t •.. , 
which revealed that each school system surveyed will need 
either to employ more teachers or have larger classes as 
these pupils progress from grade to gradeo 
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In Area A, the numb~r of pupils in a classroom ranged 
from seven to thirty-five with the bulk of the pupils within 
the twenty-one to twenty-three range with 30.60 per cent of 
the teachers indicating this number of pupils to be satis-
factory. The findings disclosed that 79.85 per cent of the 
teachers felt that from nine to thirty-two pupils is a 
satisfactory number, while 17.18 per cent felt that from 
twenty-four to thirty-five is too large a group. 
The number of pupils to a classroom in Area B ranged 
from nineteen to forty-five pupils with the 22.42 per cent 
or the teachers reporting thirty-seven to thirty-nine pupils 
in a classroom. Of these, 1.47 per cent felt this number 
to be satisfactory, and 20.59 per cent signified this number 
to be too many. In Area B, 51.47 per cent indicated the 
number of pupils in their classroom to be satisfactory, and 
47.06 per cent felt their classes to be too large. These 
findings indicated that one of the problems in Area B is 
too large classes. 
'. 
Respondents in Area C disclosed that their classrooms 
contain from nineteen to thirty-nine pupils With the largest 
• 
• 
68 
number reporting from twenty-eight to thirty pupils in a 
classroom and 1.89 per cent 1.nclicated this number to be too 
few; 15.09 per cent signified this number to be satisfacto~y; 
and 9.43 per cent ind1.cated this number to be too many. 
While 66.02 per cent of the total respondents in Area C 
reported their classroom number to be satisfactory, 32.09 
per cent noted that their class size was too large. 
The data indicated that in Area D the number of pupils 
in a classroom ranged from eighteen to thirty-eight. The 
largest number of classrooms held from twenty-four to 
twenty-six pupils with 31.34 per cent of the teachers 
report1.ng this to be a satisfactory number of pupils. It 
is apparent that 35.83 per cent of the teachers felt that 
the number of pupils in their classrooms to be too many. 
While 80.13 per cent of the teachers surveyed noted 
that assistance and guidance were given them with instruc-
tional problems, 19.87 per cent reported they receive no 
help; but many indicated that if they wish assistance, it 
was at their disposal. Of the 19.87 per cent of the teachers 
who received no assistance and guidance with instructional 
problems only 7.94 per cent reported this to be a problem 
to them. 
One of the common complaints of teachers is that 
• 
• 
they do not have time to complete by June the work prescribed 
for their particular grade; and in the findings, 56.70 per 
cent reported this anxiety and 43.30 per cent indicated no 
anxiety. 
In Area A 70.75 per cent of the teachers reported 
anxiety. It may be supposed that there is pressure from the 
administration, too much in the curriculum, or the teachers 
are over-zealous. 
As to the classroom subjects teachers like to teach 
best, reading headed the list with 45.49 per cent noting 
this area, and 27.87 per cent signifying arithmetic as their 
subject preference. 
The findings disclosed that 30.74 per cent of the 
teachers indicated science to be the subject area they like 
to teach least. Writing was the next least liked area with 
29.51 per cent reporting this. 
If art and music had been included in the list, 69.41 
per cent of the teachers indicated that it would have made 
no difference to them in how they marked the choices of 
subject areas they like to teach best or least. These same 
results held in the subject areas where teachers consider 
themselves most proficient and least proficient if art and 
music had been included in the list • 
• 
• 
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In comparing the results of the classroom subjects 
teachers like to teach best and classroom subjects in which 
teachers feel most proficient, there was a difference of .89 
per cent in the area of reading and .88 per cent in the area. 
of arithmetic; thus showing that there is a relation between 
preference and proficiency. 
Although 60.48 per cent reported to be least proficient 
in teaching science, only 15.73 per cent indicated a problem 
in this area. 
It is of interest to note that while 248 teachers 
reported classroom subject areas where they consider them-
selves least proficient, forty-seven or 28.95 per cent 
indicated_ non-proficiency in these areas to be a problem. 
Oan it be presumed that lack of interest, lack of materials, 
background preparation, or methods employed are possible 
reasons why teachers consider themselves to be least 
proficient in certain subject areas? 
Again, it was realized in the findings that neither 
proficiency nor non-proficiency is related to the problems 
teachers encounter in teaching classroom subjects, for 
social studies, science, and language presented the largest 
problem areas to teachers in classroom subjects where they) 
considered themselves to be neither most nor least proficient • 
• 
• 
71 
In designating the areas in the classroom curriculum 
where teachers considered themselves most proricient, 
Grouping led the list with 23.77 per cente Oonstruction of 
Purposerul Seatwork was next on the list with 11.48 per cent. 
Providing for the Academically Talented Proved to be 
the area where the largest number (17.23 per cent) or the 
teachers considered themselves to be least proficient, with 
16.39 per cent disclosing that Planning ror Effective 
Remedial Instruction as the area in which they are least 
proricient. 
A rather small percentage (10.50 per cent) of the 
teachers considered the classroom curriculum areas in which 
they believe themselves to be least proficient, to be a 
problem. It is reiterated, that non-proficiency has little 
effect on what constitutes a problem area. 
In classroom curriculum areas where teachers have a 
problem, but considered themselves neither most proficient 
nor least proricient, 21.26 per cent or the teachers disclosed 
that Providing for the Academically Talented is a problem; 
14.95 per cent stated that Planning for Effective Remedial 
Instruction presents a difficulty; and 13.22 per cent 
indicated Emotional Problems are perplexing. 
As to the procedures in aiding teachers in solving 
• 
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their classroom curriculum problems, the ~indings reported 
that the teachers (2).85 per cent) indicated demonstration 
teaching to be ~irst; grade level workshop within the school 
system was the second choice with 29e22 per cent choosing 
this procedure; and 24.39 per cent reported their third 
choice to be a course or workshop conducted by a specialist 
from a nearby college or university. 
It is concluded from the data in this study that: 
1. Teachers consider it a problem when there are 
more than twenty-six pupils in a classroom. 
2. Teaehers who receive no assistance and guidance 
with instructional problems do not deem this to 
be a problem. 
3. Teachers, for the most part, possess a feeling of 
anxiety of not being able to finish by June the 
prescribed amount of work for their grade. 
4. Teachers like to teach reading best. 
). Teachers like to teaeh science least. 
6. There is a relation between elassroom subjeets 
teachers like to teach best and their profieien~y 
in these areas. 
7. Teaehers who consider themselves least proficient 
in a elassroom subjeet do not neeessarily have a 
• 
• 
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problem in the same area. 
8.. Social studies, science, and language present 
problems to teach~rs in fields where they consider 
themselves neither most proficient nor least pro-
ficient. 
9. More teachers consider themselves to be proficient 
in the area of Grouping than in any other class-
room curriculum procedure. 
10. More teachers consider themselves to be least 
proficient in Providing for the Academically 
Talented than in any other classroom curriculum 
procedure. 
11. The three choices of procedures of the teachers 
in aiding them to solve their problems are: 
(1) demonstration teaching, (2) grade level work-
shop within the school system, and (3) course or 
workshop conducted by a specialist from a nearby 
college or university. 
It is recommended that a further study be made to 
discover the reasons why certain subject areas and certain 
classroom curriculum procedures prove to be problems to 
teachers • 
• 
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Dear Colleague: 
Under the guidance of Dr. w. Linwood 
Chase of Boston University, Study Group #5 is 
int~rested in identifying what persistent prob-
lems may exist within the cl3ssroom for the 
elementary teacher. 
The Study Group is not assuming that 
every teacher has a problem, but it feels that 
there are problems which appear that are annoying 
to some elementary school teachers. It is also 
aware of the fact that the problems a new teacher 
encounters may differ greatly from those of the 
experienced teacher; and that the teacher in the 
primary grades meets different types of problems 
than those of the teacher in the intermediate 
grades. 
The Study Group feels its report 0n this 
study will be of value to teachers, administrators~ 
and to instructors in teacher-training institutes. 
Would you be willing to assist the group 
in identifying these problem3 by giving the infor-
mation requested in the accompanying questionnaire? 
We believe it will take about 7 minutes of your time. 
Please be frank in your replies. Your 
replies will be anonymous because we are not con-
cerned with the names of the teachers nor the na~E~ 
of individual school systems, but with the problem& 
that exist for the elementary school teacher. 
After you have completed the questionnaire, 
please place it in the accompanying envelope, seal 
it, and return it to the person from whom you re-
ceived it. Thank you very much. 
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l. 
PLEASE CH.ECK 
l. Male FE.Jmale 
--- ---
PLEASE WRITE THE INFORMATION REQUESTED ON THE LINE TO 
THE RIGHT OF THE QUESTION. 
2. What degree or degrees do you hold? 
If you hold no degree, write NONE on the line. 
3. How many years have you taught school including 
this year? 
4. What grade are you teaching now? 
5. How many pupils are in your classroom 
PUT A CHECK MARK ON THE LINE TO THE RIGHT OF THE 
QUESTION TO INDICATE YOUR RESPONSE. 
6. Teachers do not agree as to the idoal number of pupils 
in a classroom. What is your feeling concerning the 
number of pupils in your classroom? 
a. Too few 
---
b~ Satisfactory 
---
c~ Too many __ 
7. Do you receive assistance and guidance with 
instructional problems? 
Yes No 
8. If your answer to quQstion number 7 is No, please 
answer tho next question. 
Do you feel that tho fact you receive no 
assistance and guidance with instructional 
questions presents a problem to you? 
9. Around the middle of the school year teachers 
often become worried about tho amount of material 
that is required to be taught by June in their 
particular grade. 
Do you ever have a feeling of anxiety that you 
may not be able to finish teaching the required 
~ount of work for your grade? 
2. 
10 A. Being human, you have likes Rnd dislikes concerning 
the classroom subject areas you teach. 
Read the list of subject areas below. 
Place 1 on the line in front of the classroom subject 
area you like to teach best. 
Place 2 on the line in front of the clnssroom subject 
area you like to teach least. 
(A) Reading 
(B) Arithmetic 
(C) Language 
(D) Spelling (E) Writing 
(F) Social Studies 
(G) Science 
B. If Art and Music had been included in tho above list, 
would it have made a difference in how you marked 
your choices? 
Yes No 
11 A. Like most teachers you might like to teach one subject 
bettor than another, but you might not consider your-
self as proficient in that area ~s in another. Per-
haps you might feel you have a problem in that parti-
cular area. 
Place 1 on the line in front of the area in which 
you consider yourself most proficient. 
Place 7 on the line in front of the area in which 
you consider yourself least proficient. 
Place P on the line in front of the area in which 
you fool you have a problum. 
(A) Reading 
(B) Arithmetic 
(C) Lm1guago 
(D) Spelling 
(E) Writing 
(F) Social Studies 
(G) Science 
B. If Art and Music had been included in the above list, 
. would it have made a difference in how you marked 
your choices? 
Yes No 
3. 
As a toacher you aro cognizant of the fact that there 
is much more to the curriculum in the classroom than 
subject areas. You are probably more proficient in 
one area of classroom procedure than in ahother. Also, 
you might feel you have a problem in one of these 
areas. 
Read the list below and mark as follows: 
Place 1 on the line in front of the area in which you 
- consider yourself most proficient. 
Place 12 on the line in front of the area in which 
-- you consider yourself least proficient. 
Place P on the line in front of the area in which 
you feel you have a problem. 
(A) Grouping 
(B) Long Range Planning 
(C) Pupil Planning 
(D) Discipline Problems 
(E) Emotional Problems 
(F) Diagnosing Learning Difficulties 
(G) Planning for Effective Remedial Instruction 
(H) Providing for the Slow Learner 
(I) Providing for the Academically Talented 
(J) Pupil Evaluation 
(K) Construction of Purposeful Seatwork 
(L) Use of Instructional Aids 
B. Although you have marked an area in which you have a 
problem in question 12 A, please indicate below if you 
have a problem in an area not mentioned in question 12A. 
13 A. out of the six choices given you below for procedures 
in aiding you in solving the problem area you marked 
in question number 12, would you do the following: 
put 1 on the line in front of the suggestion you feel 
would be your first choice. 
Put 2 on tho line in front of the suggestion you feel 
would be your second choice. 
put 3 on the line in front of the suggestion you feel 
would be your third choice. 
(A) Individual help from your principal 
(B) Individual help from your supervisor 
(C) A workshop within your building 
(D) A grade level workshop within your school 
system 
(E) Demonstration teaching 
(F) A course or workshop conducted by a specialist 
from a nearby university or college. 
B. If none of the above suggestions offers a possible 
solution to your problem, or if you feel there is 
another manner in which your problem might be solved, 
please indicate below by writing a possible solution. 
